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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Recreation Road Infant 
School 

Number of pupils in school  340 

Proportion (%) of pupil premium eligible pupils 12.9% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 

Date this statement was published 15.12.21 

Date on which it will be reviewed 1.12.21 

Statement authorised by  

Pupil premium lead Susanna Manrique 

Governor / Trustee lead Jo Thompson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £57,835 

Recovery premium funding allocation this academic year £ 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£8,171 

Total budget for this academic year £66,006 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all of our pupils, irrespective of their background and challenges 

they face are able to make good progress, achieve high attainment across the 

curriculum and maintain a high level of social, emotional and mental wellbeing.  This 

includes children who are already high attainers.  

We consider the challenges of vulnerable groups in our school community such as 

those with a social worker, LAC and PLAC, young carers, refugee families and hard to 

reach families.  Our activities are intended to support the needs of all of these 

vulnerable groups, regardless of whether they are ‘disadvantaged’ or not.   

High-quality teaching and wellbeing support are at the heart of our approach with a 

focus on areas in which disadvantaged pupils require the most support. These are 

proven to have the greatest impact on closing the disadvantage attainment gap, but at 

the same time, will benefit our non-disadvantaged pupils. 

In order for our plan to be successful, we are developing whole school buy-in, where all 

staff have a voice and input, alongside regular CPD opportunities to deepen our 

knowledge and understanding of the challenges faced by our school community.  We 

want to ensure that we all view life and learning through the lens of our most 

disadvantaged pupils. 

We will ensure: 

• excellent learning and teaching in every class 

• provision of early targeted support for pupils in order that they have every 

chance to make at least expected progress 

• that we address non-academic challenges such as wellbeing, attendance, 

behaviour and family expectations and aspirations 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Poor literacy skills 

Phonics Screening is currently below national expectations 

2 Underdeveloped language and communication skills; limits of 
vocabulary (including subject-specific vocabulary) 
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Well Comm assessment data showed that children in EYFS and current 
Year 1 have lower than expected language and communication skills. 

3 Teaching and learning quality which is not yet consistently excellent 
based on lesson observations and pupil outcomes. 

4 Staff training and development which is not yet consistently excellent. 

5 Lack of targeted intervention and support for some aspects of children’s 
curriculum learning. 

6 Lack of school readiness. 

Due to periods of pre-school and nursery closure during the pandemic 
and extended periods of time children have spent with little or no social 
interaction with people outside their immediate family 

8 Insufficient levels of challenge for some learners. 

9 Poor attendance and punctuality - Autumn Term 2021 data 

Average attendance of our disadvantaged pupils (92.09%) is lower than 
that of our non-disadvantaged pupils (94.85%). Average attendance of 
the whole school is lower than our target of 96% (94.5%). 
 

29% of our disadvantaged pupils have been ‘persistently absent’ 
compared with 18.2% of our non-disadvantaged pupils.   

10 Underdeveloped self-regulation skills. 

Our fortnightly behaviour monitoring indicates a higher level of incidents 
recorded in EYFS than in any other year group, possibly due to reasons 
mentioned in Challenge 6. 

11 Lack of focus and confidence due to factors affecting mental health and 
wellbeing. 

Our Leuven Wellbeing assessments in the Autumn term showed that 
average Wellbeing of our disadvantaged pupils is 3.7 compared with 4.2 
of our non-disadvantaged pupils and 4.1 of the whole school.  The 
Leuven scale is a 5 point scale where children scoring below 4 are 
monitored.   

12 Lower levels of parental engagement. 

13 Disproportionate number of safeguarding issues. 

Safeguarding concerns have increased since the beginning of the 
pandemic and more reports of domestic abuse have come to light 
through parental and pupil disclosure and Operation Encompass 
notifications.   

14 Limited availability of family support services in the wider community 
and the need to improve parental capacity. 

Local service thresholds are much higher and support that was 
previously available to families from external services has now been 
passed on to schools. 

15 Attachment and trauma-related issues. 

See Challenge 13 and Challenge 6. 
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16 *Added 2021/22* Potential or actual isolation from the community; 
*Added 2021/22* Limited or no family support network. 
 

We have a number of refugee families who have joined our school 
community who have very limited support outside the People from 
Abroad Team.  We have also identified a number of families who have a 
very limited support network and list the school as their main source of 
support.   

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

  Intended outcome Success criteria 
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1 

Consistently excellent learning and 
teaching in every classroom by the 
end of Year 3. 

80% of observations judge as 
learning and teaching as excellent by 
Year 3 of the plan, using the ‘Rec 
Road 10’ document. 

2 

• Early career teachers grow into 
high-quality teachers and leaders 
with good levels of wellbeing.   

• The school has retained the 
services of these individuals. 

• Newly appointed teaching support 
staff are fully qualified, leading to 
better quality support for pupils. 

• Targeted teachers have improved 
as leaders and practitioners since the 
beginning of the programme, evident 
through increased quality of teaching 
provision and leadership capacity. 

• All teachers are still within the 
teaching profession. 

• Newly appointed member of 
teaching support staff has achieved 
Level 3 qualification by July 2021. 

3 

The school has a high quality support 
and intervention programme to 
address early communication and 
language difficulties. 

Communication and language 
support and intervention programme 
developed and fully implemented.  
Impact of this is evidenced by 
improved phonics, reading and 
writing outcomes between now and 
Year 3. 
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Pupils identified with considerable 
barriers to acquiring Early Reading 
Skills make excellent progress from 
their starting points as a result of 
targeted intervention. 

Identified pupils make considerably 
improved progress with their phonics 
acquisition when compared to their 
previous assessment outcomes. 

5 
A significant majority of targeted 
pupils pass the Year 1 phonics 
screening / Year 2 re-screening. 

A significant majority of targeted 
pupils pass the Year 1 phonics 
screening / Year 2 re-screening. 

6 Attainment gaps identified at the 
beginning of EYFS are closed as a 

Attainment gaps identified at the 
beginning of EYFS are closed as a 
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result of high quality teaching support 
throughout the school day. 

result of high quality teaching support 
throughout the school day. 
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Children are able to fulfil their full 
learning potential as a result of better 
behaviour, social, emotional and 
mental wellbeing. 

Targeted children have better school 
readiness, as measured by Leuven 
Scales and / or Boxall Profile assess-
ments. 

Families who are potentially isolated 
or have limited support networks are 
given opportunities to be actively 
involved and welcomed into the 
school community. 

8 

Targeted children have proved to 
themselves that they’re able to be 
successful at challenging tasks and 
exceed their own expectations. 

Evidence of pupil voice demonstrates 
that children involved in enrichment 
activities are able to identify individual 
successes and areas where they were 
able to exceed their own personal ex-
pectations. 

9 

Children benefit from improved levels 
of attendance and reduced levels of 
persistent absence, as a result of 
excellent attendance management. 
This positively impacts on 
disadvantaged pupils and the cohort 
as a whole. 

Overall attendance, and attendance of 

disadvantaged pupils has improved 

and sustained from beginning of Year 

1. 

Overall level of persistent absence, 

and that of disadvantaged pupils, has 

decreased from beginning of Year 1. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £4,400 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Half a day of supply cover for 
each class team to work on 
action research related to 
their class inquiry question. 

Enabling staff to develop their own CPD 
through action research based in their own 
classrooms and around their own interests 
as evidenced in the following report: 

Effective Professional Development | 
EEF  

1, 2, 3 & 4 

Two third year teachers to ac-
cess further training and sup-
port opportunities, focused on 
developing their effectiveness 
as subject leaders. 

Two fourth year teachers 
have release time to support 
them to complete National 
Professional Qualifications 
(NPQSL / NPQLT). 

Allowing early career teachers to design 
their own professional development based 
on their area of interest or professional 
needs; giving them opportunities to further 
their careers by providing time to complete 
national qualifications. 

Effective Professional Development | 
EEF  

1, 2, 3 & 4 

4 days release time for Com-
munication champion for 
training, learning walks, recip-
rocal observations 

Evidence from the EEF shows that 
additional focus on oracy skills in the early 
years has a higher impact than in later 
years.  Release time for the 
Communication Champion enables all staff 
to be better trained in the implementation 
of the WellComm screenings and 
interventions.   

Education Endowment Foundation | 
EEF (Communication and Language 
Approaches) 

1, 2, 3 & 4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £12,275 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches


 

7 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

3 TAs funded to complete 
Sound Discovery intervention 
with KS1 pupils each 
afternoon. 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. 
Targeted phonics interventions have 
been shown to be more effective 
when delivered as regular sessions 
over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

1, 5 

4 FTE Teaching Support staff 
are allocated to all EYFS 
classrooms. 

Evidence supporting play-based learning 
and sustained shared thinking strategies 
require a high ration of well-trained full 
time staff in Early Years.  They also 
provide excellent social and emotional 
support by building positive relationships 
with families (Anna Freud Centre) 

Education Endowment Foundation | 
EEF (Play-based Learning) 

and 

Education Endowment Foundation | 
EEF (Communication and Language 
Approaches) 

2, 6, 11, 14, 
15, 16 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £43,256 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

High quality family support on 
a needs basis.   
 
Individual / small group nurture 
/ behaviour support work, 
based on identified wellbeing 
and involvement needs / be-
haviour incidents. 
 
Low-threat family engagement 
events planned and organised 
with targeted families in mind. 
 

Examining the context and roots to 
particular behaviours and developing a 
consistent approach across the whole 
school are evidenced strongly in 
improving behaviour and wellbeing: 

Improving Behaviour in Schools | EEF  

 

Research and guidance from the Anna 
Freud Centre for Children and 
Families shows that dedicated support 
for families and pupils (as well as 
school staff) as well as using robust 
mental wellbeing measures positively 
impacts on mental health and 

4, 6, 10, 11, 
12, 13, 14, 
15, 16 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/play-based-learning
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
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Attendance by families of chil-
dren attracting pupil premium 
at parent-teacher meetings / 
family events is tracked and 
monitored. 
 
Fortnightly behaviour strategy 
meetings, with follow-up from 
Family Nurture Practitioner. 
 
Assistant Head (Pastoral) con-
tribution increased to 1 day ad-
ditional release, as in-school 
family pastoral need is signifi-
cantly greater than pre-pan-
demic.  PSA contribution re-
moved, as no PSA currently 
employed. 

wellbeing.  We are using the DfE 
approved Anna Freud tool to audit our 
provision. 

Auditing your school and 
implementing change : Mentally 
Healthy Schools 

 

Involving parents in discussions about 
their children, building positive 
relationships and communicating 
effectively will improve parental 
engagement.   

Working with Parents to Support 
Children's Learning | EEF  

Digital Leaders / Helpers 

Scheme 

Digital Radio Station (‘Rec 
Road Radio’). 

Evidence shows that encouragement and 
giving children a responsibility and trust 
to carry out an important task raises self-
esteem; by giving them challenges you 
are showing that you have faith in them 
and high expectations. 

Auditing your school and 
implementing change : Mentally 
Healthy Schools 

2, 9, 10, 11 

Purchase basic package from 

NCC Traded Attendance 

Service and exploit support 

available.   

Weekly attendance monitoring 

meetings, involving HT / 

Family Nurture Practitioner. 

Research has found that poor attendance 
is linked to poor academic attainment 
across all key stages…and small 
improvements in attendance can lead to 
meaningful impacts for these outcomes.  

The EEF is currently undertaking a rapid 
evidence assessment on attendance 
interventions and programmes.  

Attendance interventions rapid 
evidence assessment | EEF  

9 

 

Total budgeted cost: £59,931 

https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://www.mentallyhealthyschools.org.uk/whole-school-approach/england/auditing-your-school-and-implementing-change/
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment?utm_source=/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment&utm_medium=search&utm_campaign=site_search&search_term=attendance
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment?utm_source=/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment&utm_medium=search&utm_campaign=site_search&search_term=attendance
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Teaching 

Provide support for early career teachers and support staff: No Early Career 

Development programme was found which was suitable.  Second year teachers were 

given independent study time instead, funded from Catch-up premium allocation.  

Support staff member’s completion of Level 3 apprenticeship delayed slightly due to 

Covid.  However, she’s on track to complete this term.  Actual expenditure refers to 

50% contribution towards her ‘off the job’ overtime. 

 

Developing a programme to address children’s language and communication issues 

through early assessment and intervention: Less than intended training / observation 

release was possible due to Covid (actually 2 days in total), but clear positive impact on 

Early Years Speech and Language progress was evident.   

Speech and Language Early Years baseline data for 2021/22 demonstrates that 

addressing this need is a particular priority for children attracting Pupil Premium.  

Therefore, expenditure will continue into the next year of the cycle. 

 

Targeted Support 

 

Improving applied phonics for targeted pupils across Key Stage 1: Sound Discovery 

interventions were disrupted until March but, in-keeping with Local Authority advice, 

staff were not furloughed during the lockdown period; therefore, employment costs 

were still incurred.  From March, interventions were used to support children most likely 

to benefit.  In our June 2021 internal phonics screening, 69% met the expected 

standard for the end of Year 1.  There is no data set with which to compare this, but it’s 

clear that phonics will need to be a focus for further targeted support in 2021/22. 

 

Wider Strategies 

Improving school readiness, wellbeing and self-regulation skills:  Anecdotal feedback is 

that families have found the pastoral support invaluable during the Covid pandemic, 

although measuring impact on learning readiness has been disrupted by periods of 

lockdown.  Leuven scale baselines will be taken at the beginning of 2021/22 academic 

year and used to measure impact. 
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Encourage high expectations, aspirations and self-esteem:  This was hugely disrupted 

to the impact of Covid and the impact was very small.  As a result, any funding 

allocated to this has been zeroed. Next year’s Digital Leaders and Helpers Scheme will 

be redesigned to involve all Year 2 children, as part of our ’50 things to do before you 

leave Rec Road’ curriculum enrichment scheme. 

 

Improve attendance and reduce persistent absence:  Both head teacher and pupil 

administrator benefited from training and guidance accessed as a result of purchasing 

the service.  This was particularly important given the attendance challenges. 

Attendance (8/3/21-22/7/21) Overall 96.71%  Pupil Premium 94.41%.  Attendance is 

still an issue, warranting continued subscription to attendance service package. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

N/A this year 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

N/A this year 

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


